12th Grade
Family Resources

Families,
First, we want to thank you for all your support and understanding during this unprecedented time. We are
working diligently to provide materials and resources for you to reference to keep the learning occurring at
home and will continually add resources to this page. Please note that the resources in these packets do not
replace in-class learning but provide optional opportunities for students and families to participate in at
home. When looking at the resources, please feel free to look at all grade levels to find the best fit for your
child.
We encourage you to visit our website (www.puyallup.k12.wa.us) often for general education and any
changes that may occur.
Family Activities:
Although the activities attached are content specific, we have also added some fun ways to engage the whole
family.
•
•

•
•

•

•

Set aside a family reading time. You can read to self, read to someone else including family pets (real or
stuffed), record yourself reading, or listen to reading.
Create family stories. Have one person start by sharing one or two sentences and then have each
family member add to the story. You can extend this by having someone write down the story and
have a record of your family story!
Complete daily journaling sharing what went well for the day, activities completed, and what you hope
to do in the future, to become a primary source during this time.
Discuss what it means to show respect, solve problems, and make good decisions:
o Every building in the Puyallup School District has these three expectations as a foundation.
Discuss what it looks like and sounds like when at home, at school or in the community, and
online.
Infuse math in everyday activities. Ideas may include:
o Involving the entire family in preparing meals. You can discuss fractions, measuring, shapes,
volume, and more.
o Go on a shape hunt around the house. Play “I Spy” with shapes, both 2D and 3D.
o Younger students can sort socks, find patterns in windows
o Older students can work on a budget for the family for groceries or other expenses
Visit the District’s website and click on CLEVER found under the Families menu as “Clever Dashboard”.
There are several District approved apps that can support all concepts, align with our curriculum,
support content, and provide interactive activities for all grade levels. Include link or add better
directions on where on the website to find this.

The above information is just a quick list of some ideas, but we know families are the first and most important
teachers of children. Our number one priority at this time is to support the health and safety of all our
students, families, staff, and community.

CLOSE READING WORKSHOP
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Close Reading of Shakespeare
Learning Targets

• Cite strong and thorough textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text, including determining
where the text leaves matters uncertain.
• Determine two or more themes or central ideas of a text and analyze their
development over the course of the text, including how they interact and build
on one another to produce a complex account; provide an objective summary of
the text.
• Analyze the impact of the author’s choices regarding how to develop and relate
elements of a story or drama (e.g., where a story is set, how the action is ordered,
how the characters/archetypes are introduced and developed).
• Determine the meaning of words and phrases as they are used in the text,
including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words with multiple meanings or
language that is particularly fresh, engaging, or beautiful.
• Analyze how an author’s choices concerning how to structure specific parts of
a text (e.g., the choice of where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall structure and meaning as
well as its aesthetic impact.
• Analyze a case in which grasping a point of view requires distinguishing what is
directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or
understatement).
• Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grades 11–12 reading and content, choosing flexibly from a
range of strategies.
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Close Reading for Meaning
What does it mean for an author to focus on characterization? When thinking about
characterization, we must understand the many methods a writer uses to develop
characters. In Shakespeare’s plays, we find complex and nuanced characters—but
how has Shakespeare characterized them? In many cases, Shakespeare moves the
plot forward while revealing key aspects of his characters through language, using
metaphors, personification, symbolism, strong connotative language, allusions,
and other literary techniques.
As a reader, consider how Shakespeare uses language to convey character. For
example, he may present a character that uses another character’s words against
them, using this repetition to express an opinion and demonstrating that this
character is manipulative, clever, or crafty. Additionally, Shakespeare demands that
we pay attention to the use of sarcasm, irony, appeals to logic or emotion, or even
silence in order to communicate a character’s perspective. When Shakespearean
characters describe someone who is not present, they are often revealing just as
much about themselves as about the absent person.
In this workshop, you will read three different texts and will practice close reading
using strategies that will help you make meaning of the text. Your teacher will
guide you through the first activity. In Activity 2, you will work in a collaborative
group to read and respond to a visual text. For the third activity, you will work
independently to apply close reading strategies to determine meaning in a
new text.

LEARNING STRATEGIES:
Diffusing, Close
Reading, Marking
the Text, Rereading,
OPTIC, SOAPSTone,
Summarizing,
Paraphrasing

ACADEMIC VOCABULARY
Characterization refers to
the methods a writer uses
to develop characters.
Connotative language
refers to words or phrases
that have an association
and emotional overtone
beyond the literal
definition. Allusions are
references to well-known
people, events, or places
from history, music, art,
or another literary work.
Irony is a literary device
that exploits readers’
expectations; irony
occurs when what is
expected turns out to be
quite different from what
actually happens.
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Close Reading of Shakespeare (continued)

Introducing the Strategy: Diffusing
Diffusing is a strategy for close reading of text. Using this strategy, the reader reads
a passage to identify unfamiliar words. The reader uses context clues, dictionaries,
and/or thesauruses to discover the meaning of unfamiliar words. Writing notes
about meaning or substituting synonyms for unfamiliar words helps the reader
increase comprehension of the text.

ACTIVITY 1

Guided Practice
You will read the text in this activity at least three times, focusing on a different
purpose for each reading.

First Reading: First Impressions
Read the following passage silently. Your focus for this first reading is on
understanding the meaning of the text. As you read, practice annotating the text.
Underline words and phrases that seem particularly meaningful in the context of the
passage. Use the definitions and synonyms to the right of the paragraphs to help
your understanding.

Drama Excerpt

Hamlet

by William Shakespeare
Scene III. A room in Polonius’s house
[Enter Laertes and Ophelia.]
embarked/embark’d:: to
embarked/embark’d
have gone on board a ship,
or to begin a new course of
action
convoy:: a group of ships
convoy
traveling together

LAERTES: My necessaries are embark’d: farewell:
And, sister, as the winds give benefit
And convoy is assistant, do not sleep,
But let me hear from you.
5 OPHELIA: Do you doubt that?

trifling:: unimportant, trivial
trifling

LAERTES: For Hamlet, and the trifling of his favour,
Hold it a fashion, and a toy in blood:

primy:: in its prime
primy

A violet in the youth of primy nature,
Forward, not permanent, sweet, not lasting;

suppliance:: the act of
suppliance
providing

10 The perfume and suppliance of a minute;
No more.

66 SpringBoard® English Language Arts Senior English

© 2017 College Board. All rights reserved.

From

OPHELIA: No more but so?
LAERTES: Think it no more:
For nature, crescent, does not grow alone
thews: muscular strength
thews:
bulk:: the greater part of
bulk
something bigger
waxes:: becomes larger or
waxes
stronger
withal:: in addition
withal
cautel:: trickery
cautel
besmirch:: damage
besmirch
someone’s reputation

15 In thews and bulk; but as this temple waxes,
The inward service of the mind and soul
Grows wide withal. Perhaps he loves you now;
And now no soil nor cautel doth besmirch
The virtue of his will: but you must fear,
20 His greatness weigh’d, his will is not his own;
For he himself is subject to his birth:
He may not, as unvalu’d persons do,
Carve for himself; for on his choice depends
The safety and health of this whole state;

circumscribed/circumscrib’d:
circumscribed/circumscrib’d:
restricted within limits

25 And therefore must his choice be circumscrib’d
Unto the voice and yielding of that body
Whereof he is the head. Then if he says he loves you,
It fits your wisdom so far to believe it
As he in his particular act and place
30 May give his saying deed; which is no further
Than the main voice of Denmark goes withal.
Then weigh what loss your honour may sustain
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If with too credent ear you list his songs,
Or lose your heart, or your chaste treasure open
35 To his unmaster’d importunity.
Fear it, Ophelia, fear it, my dear sister;

credent: confiding or
credent:
credible
importunity: the quality of
importunity:
begging

And keep you in the rear of your affection,
Out of the shot and danger of desire.
The chariest maid is prodigal enough
40 If she unmask her beauty to the moon:
Virtue itself scopes not calumnious strokes:
The canker galls the infants of the spring
Too oft before their buttons be disclos’d:
And in the morn and liquid dew of youth
45 Contagious blastments are most imminent.

chariest: a person
chariest:
possessing the most
cautious reluctance to act
calumnious::
calumnious
misrepresenting the truth to
harm another’s reputation
canker:: an evil influence
canker
that is difficult to eradicate
galls:: makes sore; harms
galls
blastments:: sudden strikes
blastments

Be wary then; best safety lies in fear:
Youth to itself rebels, though none else near.
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Close Reading of Shakespeare (continued)
OPHELIA: I shall th’ effect of this good lesson keep
As watchman to my heart. But, good my brother,
50 Do not, as some ungracious pastors do,
Show me the steep and thorny way to heaven;
Whilst, like a puff ’d and reckless libertine,
dalliance:: a casual romance
dalliance

Himself the primrose path of dalliance treads
And recks not his own read.
55 LAERTES: O, fear me not.
I stay too long:—but here my father comes.

Second Reading: Vocabulary in Context
Now that you have read the passage silently, listen and follow along as your teacher
reads the text aloud. As you read along with your teacher, circle words and/or
phrases (other than the underlined words) that you do not know or that you feel
are important to the meaning of the document. Diffuse these words/phrases for
comprehension.

Check Your Understanding

2. Choose two or three of the words that you think are significant to understanding
the text. Use the words as part of a summary statement explaining one of the
central ideas in the text.

Third Reading: Text-Dependent Questioning
Now read the text again, this time reading to respond to the Key Ideas and Details
interpretive questions. As your class discusses the text, write your responses to
each question and highlight or underline the textual evidence that supports your
answer. During discussions, you may also want to annotate the text to record a new
or different meaning of the excerpt.
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1. Pair with another student and, using your annotations and context clues,
determine the meaning of any new words you need to define. Then choose six
words from the vocabulary that has been underlined, bolded, and/or you have
circled. Paraphrase the definitions to show your understanding, and discuss
how the definitions help you understand the meaning of the text as a whole.

Background Information: Written in the early 17th century by William Shakespeare,
Hamlet tells the story of the titular Danish prince, who finds himself sad, conflicted,
and confused after his mother, Queen Gertrude, marries his uncle, King Claudius.
At the start of the play, King Claudius has recently assumed the throne after the
death of Hamlet’s father.
Ophelia, who loves Hamlet, is torn between her family’s belief that he would only
use her, and her own feelings for the prince. In this scene, Ophelia’s brother,
Laertes, issues a warning to her: beware of Hamlet’s affections.
from Hamlet
by William Shakespeare
Scene III. A room in Polonius’s house
[Enter Laertes and Ophelia.]
LAERTES: My necessaries are embark’d: farewell:
And, sister, as the winds give benefit
And convoy is assistant, do not sleep,
But let me hear from you.
5 OPHELIA: Do you doubt that?
LAERTES: For Hamlet, and the trifling of his favour,
Hold it a fashion, and a toy in blood:
A violet in the youth of primy nature,
Forward, not permanent, sweet, not lasting;
10 The perfume and suppliance of a minute;
© 2017 College Board. All rights reserved.

No more.
OPHELIA: No more but so?

KEY IDEAS AND DETAILS
In simpler, but still accurate
terms, paraphrase Laertes’s
second line (“For Hamlet…”)
in modern language.

KEY IDEAS AND DETAILS
Who is Laertes comparing
to a violet? Why does he use
this metaphor?

LAERTES: Think it no more:
For nature, crescent, does not grow alone
15 In thews and bulk; but as this temple waxes,
The inward service of the mind and soul
Grows wide withal. Perhaps he loves you now;

KEY IDEAS AND DETAILS
What is Laertes’ advice
to Ophelia? How does he
advise her to behave?

And now no soil nor cautel doth besmirch
The virtue of his will: but you must fear,
20 His greatness weigh’d, his will is not his own;
For he himself is subject to his birth:
He may not, as unvalu’d persons do,

KEY IDEAS AND DETAILS
What message is Laertes
trying to convey to Ophelia
in lines 20–25?

Carve for himself; for on his choice depends
The safety and health of this whole state;
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Close Reading of Shakespeare (continued)
25 And therefore must his choice be circumscrib’d
Unto the voice and yielding of that body
Whereof he is the head. Then if he says he loves you,
It fits your wisdom so far to believe it
As he in his particular act and place
30 May give his saying deed; which is no further
Than the main voice of Denmark goes withal.
Then weigh what loss your honour may sustain
If with too credent ear you list his songs,
Or lose your heart, or your chaste treasure open
35 To his unmaster’d importunity.
Fear it, Ophelia, fear it, my dear sister;
And keep you in the rear of your affection,
Out of the shot and danger of desire.
The chariest maid is prodigal enough
40 If she unmask her beauty to the moon:
Virtue itself scopes not calumnious strokes:
The canker galls the infants of the spring
Too oft before their buttons be disclos’d:
And in the morn and liquid dew of youth
45 Contagious blastments are most imminent.
Youth to itself rebels, though none else near.
OPHELIA: I shall th’ effect of this good lesson keep
As watchman to my heart. But, good my brother,

KEY IDEAS AND DETAILS
Evaluate how Ophelia
responds to her brother.
What does she think proper
behavior is for her? What
does she think proper
behavior is for him?

50 Do not, as some ungracious pastors do,
Show me the steep and thorny way to heaven;
Whilst, like a puff ’d and reckless libertine,
Himself the primrose path of dalliance treads
And recks not his own read.
55 LAERTES: O, fear me not.
I stay too long:—but here my father comes.
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Be wary then; best safety lies in fear:

Check Your Understanding

Now that you have read closely and worked to understand challenging portions
of this passage, choose a sentence from the text that you think best summarizes
Laertes’s position. Explain in your own words what the sentence means and why it
is important to understanding the text.

Synthesizing Your Understanding
Now that you have read the text three times and studied its vocabulary, language,
and ideas, synthesize your understanding by thinking about the use of language
to create character and point of view, and to communicate these to a particular
audience. Apply the SOAPSTone strategy to the text by responding to the following
questions.

Introducing the Strategy: SOAPSTone
SOAPSTone is a strategy for analyzing a text. Using this strategy, the reader
answers six questions about the speaker, occasion, audience, purpose, subject,
and tone of the text.
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S – Speaker: What inferences can you make about the characters in this text based
on the language?

O – Occasion: What is happening in the text that prompts Laertes’s advice to his
sister? How do you know?
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Close Reading of Shakespeare (continued)
A – Audience: What strategies does Shakespeare use to communicate information
about the characters to his audience?

P – Purpose: What is the purpose of this passage in terms of what it establishes
about the characters? What kinds of events might happen after this passage?

Tone: How does Shakespeare make use of metaphor, irony, and exaggeration to
establish tone? Describe the tone of Laertes and Ophelia.
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S – Subject: What is the primary subject or central topic of this text?

Writing Prompt: Based on your current understanding of the passage, summarize
how Shakespeare uses characterization in the above excerpt from Hamlet. Write
a paragraph that explains how he develops the characters over the course of the
excerpt. Be sure to:
• Identify the characters and their main positions in the text in your topic sentence.
• Provide several pieces of textual evidence.
• Include commentary explaining how key sentences, paragraphs, and larger
portions of the text contribute to the whole.
ACTIVITY 2

Collaborative Practice
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Look carefully at the pen and ink drawing that follows. Pre-Raphaelite artist Dante
Gabriel Rossetti created this drawing, Hamlet and Ophelia, in the nineteenth
century.
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Close Reading of Shakespeare (continued)

Introducing the Strategy: OPTIC
OPTIC is a strategy for systematically analyzing visual texts—including paintings,
photographs, advertisements, maps, charts, or graphs—and developing an
interpretation regarding the meaning or theme(s) of the text. The acronym stands
for Overview, Parts, Title, Interrelationships, and Conclusion.

Applying OPTIC
The OPTIC strategy allows you to analyze a visual image in a systematic way in
order to understand how all aspects of the artwork combine to create an overall
impression.
Work collaboratively to respond to the following prompts that are part of the OPTIC
strategy. To do a close reading of a visual image, you should view and review the
artwork each time you respond to the questions.
O – Overview: Write a brief overview of the drawing.

T – Title: Use the title to clarify the subject(s) of the graphic.
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P – Parts: Key in on all of the parts by noting any details that seem important. These
can be figures, scenery, style, details in the background, or anything else that you
notice.

I – Interrelationships: Specify the interrelationships in the graphic. In other words,
how are the parts related both to one another and to the visual as a whole?

C – Conclusion: Draw a conclusion about each graphic and about the page as a
whole. What is the main idea that the page offers?
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Writing Prompt: Now that you have carefully examined the drawing and come
to conclusions about this visual text, write a paragraph that makes a connection
between the drawing and the text in Activity 1. Be sure to:
• Write a topic sentence that connects the visual to the dramatic text.
• Include textual details and explain how they support your connection.
• Write a conclusion that follows from your explanations.
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Close Reading of Shakespeare (continued)
ACTIVITY 3

Independent Practice
As you did with the first text, you will read this text at least three times, focusing on
a different purpose for each reading.
Background Information: In addition to his plays, Shakespeare wrote 154 sonnets
on a variety of topics. This, “Sonnet 92,” is a meditation on unfaithfulness, betrayal,
and love. A sonnet is a poem consisting of fourteen lines that uses a rhyme scheme.
It may be written in iambic pentameter (one unstressed syllable followed by a
stressed syllable, repeated five times per line), but does not have to be. In English,
sonnets usually have ten syllables per line.

First Reading: First Impressions
Read the following passage silently. Your focus for the first reading is on
understanding the meaning of the passage. As you read, practice diffusing by
replacing unfamiliar words with synonyms or definitions for the underlined
words. Use the definitions and synonyms to the right of the text to help your
understanding.

Sonnet 92

Sonnet

by William Shakespeare

term:: a limited period
term

For term of life thou art assured mine;
And life no longer than thy love will stay,
For it depends upon that love of thine.
5 Then need I not to fear the worst of wrongs,
When in the least of them my life hath end.
I see a better state to me belongs

humour:: mood
humour

Than that which on thy humour doth depend:

vex:: bother or disturb
vex
revolt: rebellion or refusal
revolt:
to obey

Thou canst not vex me with inconstant mind,
10 Since that my life on thy revolt doth lie.
O! what a happy title do I find,
Happy to have thy love, happy to die!

blot:: a dark mark or stain
blot

But what’s so blessed-fair that fears no blot?
Thou mayst be false, and yet I know it not.
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But do thy worst to steal thyself away,

Second Reading: Vocabulary in Context
Now that you have read the passage silently, listen and follow along as your teacher
reads the text aloud. As you read along with your teacher, circle words and/or
phrases (other than the underlined words) that you do not know or that you feel
are important to the meaning of the document. Using context clues and reference
resources, determine the meaning of any new words you need to define. Diffuse
these words/phrases for comprehension.

Check Your Understanding

Choose six words from the sonnet that you have underlined, bolded, and/or
circled, and paraphrase the definitions to show your understanding. Then, choose
two or three of the words you have examined that you think are significant to
understanding the text, and use those words in sentences as part of a summary
explaining the central ideas in the text.

Third Reading: Text-Dependent Questioning
Now read the sonnet again, this time reading to respond to the Key Ideas and
Details questions. Write your responses to each question and highlight or underline
the textual evidence that supports your answer.
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“Sonnet 92”
by William Shakespeare
But do thy worst to steal thyself away,

KEY IDEAS AND DETAILS

And life no longer than thy love will stay,

How does the first line of
the sonnet establish the
speaker’s point of view?

For it depends upon that love of thine.

KEY IDEAS AND DETAILS

For term of life thou art assured mine;

5 Then need I not to fear the worst of wrongs,
When in the least of them my life hath end.
I see a better state to me belongs
Than that which on thy humour doth depend:
Thou canst not vex me with inconstant mind,
10 Since that my life on thy revolt doth lie.
O! what a happy title do I find,
Happy to have thy love, happy to die!

How does the use of words
and phrases such as “worst
of wrongs” and “vex me with
inconstant mind” create
meaning in this text?

KEY IDEAS AND DETAILS
The author uses various
punctuation marks in the
text. Why do you think he
uses two exclamation points
in the last four lines of the
sonnet?
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Close Reading of Shakespeare (continued)
KEY IDEAS AND DETAILS
What does the speaker
conclude about his or her
fate? How does the text
establish this?

But what’s so blessed-fair that fears no blot?
Thou mayst be false, and yet I know it not.

Check Your Understanding

Now that you have read this passage three times, write a few sentences in which
you analyze the speaker’s point of view in the poem. Explain in your own words
what the speaker is trying to convey to the reader. Use textual evidence to support
your analysis.

Synthesizing Your Understanding
Using SOAPSTone: Refer back to Activity 1 and review the SOAPSTone strategy.
Reread the passage and underline sentences that you believe express important
ideas about the author’s use of language to communicate his message to the
reader. Apply the SOAPSTone strategy by responding to the following questions.

O – Occasion: What type of occasion might have inspired this poem? How do you
know?
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S – Speaker: What inferences can you make about the speaker’s attitude in this
sonnet based on the language?

A – Audience: What strategies does Shakespeare use to communicate information
about the speaker to his readers?

P – Purpose: What is the purpose of this sonnet? What kinds of emotions is it meant
to evoke?

S – Subject: What is the primary subject or central topic of this text?

Tone: Characterize the tone of the sonnet.

© 2017 College Board. All rights reserved.

Writing Prompt: Now that you have studied Shakespeare’s “Sonnet 92,” write
a response in which you compare and contrast point of view as he uses it in this
sonnet with the texts from previous activities in this workshop. Be sure to:
• Write a topic sentence that identifies the main ways in which Shakespeare uses
point of view.
• Choose several pieces of appropriate textual evidence from multiple texts.
• Explain the significance of your textual evidence.
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Close Reading of Shakespeare (continued)
ACTI VI TY 4

Synthesis Questions
Your teacher may choose, or ask you to choose, one of the following assessments to
demonstrate your understanding of the texts you have read.
Writing Prompt: In Hamlet, Shakespeare presents two characters, each
characterized differently. One of these characters is again shown in Rossetti’s
Hamlet and Ophelia, while another speaker is introduced in “Sonnet 92.” Using
evidence from these texts, compare and contrast the speakers or characters
depicted in them. What do they believe? What logic did they use to form their
opinions? What language do they use to communicate this to the audience? Write
an essay in which you detail your findings. Be sure to consider your audience
when writing.
Debate/Discussion: Conduct a Socratic Seminar. Work with a small group of
students to revisit the texts in this unit and create two or three open-ended
questions based on each written and visual text. Remember that your open-ended
questions should not have a “yes” or “no” answer, but should be questions that
will encourage a rich discussion. With your questions and your annotated text in
front of you, engage with your peers in a Socratic Seminar in which you share your
questions and respond to the questions that other students have generated.
Multimedia Presentation: Choose one of the characters depicted in the excerpt from
Hamlet. Conduct research to investigate ways these characters have been depicted
on stage, in film, and in art. What inspired the directors’ or creators’ decisions to
interpret the characters in these ways? What do you think the most successful
interpretations are, and how do they relate to the original text? Consider using a
multimedia presentation tool to arrange and present your findings.

Reflection

1. How might a writer’s use of characterization affect an audience?

2. In this workshop, you have learned to make meaning of three different
texts. How can you use what you have learned to help you as you encounter
challenging texts in the future? What strategies best helped you as a learner
during this workshop? When and why would you use these strategies in
the future?
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Think about what you have learned from your close reading and analysis of the text
passages you have read in this workshop.

Writing Workshop

Poetry

8

Learning Targets

• Develop and strengthen writing as needed by planning, revising, editing, rewriting,
or trying a new approach, focusing on addressing what is most significant for a
specific audience.
• Write routinely over extended time frames (time for research, reflection, and
revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.
• Demonstrate understanding of figurative language, word relationships, and
nuances in word meanings.
• Acquire and use accurately general academic and domain-specific words and
phrases, sufficient for reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in gathering vocabulary
knowledge when considering a word or phrase important to comprehension or
expression.
• Initiate and participate effectively in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners on grade 12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and
persuasively.
• Determine two or more themes or central ideas of a text and analyze their
development over the course of a text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the
text.
• Determine the meaning of words and phrases as they are used in the text,
including figurative and connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words with multiple meanings or
language that is particularly fresh, engaging, or beautiful.

Brainstorming, QHT,
Marking the Text, ThinkPair-Share, Free Writing,
Drafting, Discussion
Groups, Sharing and
Responding, Graphic
Organizer, Adding,
Rearranging, Deleting,
Self-Editing/Peer-Editing

Academic
Vocabulary

Writing Poetry
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LEARNING
STRATEGIES

Poetry is a type of creative and reflective writing that provides rich opportunities for
recollection of past or present experiences, exploration of imagined experiences,
and thoughtful reflection. The purpose of poetry is to communicate insights,
emotions, and observations through the manipulation of language. To do this
effectively, some types of poems, such as the sonnet, follow a strict structure.
To complete this workshop on poetry writing, you will work with your teacher and
your classmates to construct two model poems. You will then use these models to
write your own poem.
Activity 1

Discovering the Elements of Poetry
Before Reading
1. Use the QHT chart headings on the following page to create a chart to rate
your level of familiarity with the following terms: sonnet, Petrarchan sonnet,
Shakespearean sonnet, stanza, octave, sestet, quatrain, couplet, line,
enjambment, speaker, tone, shift, syllable, meter, metrical foot, iamb, iambic
pentameter, rhyme, rhyme scheme, alliteration, assonance, consonance,
connotative diction, figurative language, personification, hyperbole, and
antithesis.

A sonnet is a lyric poem
with fourteen lines,
usually written in iambic
pentameter and with a
specific rhyme scheme.
A Petrarchan (or Italian)
sonnet is divided into
two stanzas: an octave
(eight lines) followed by
a sestet (six lines.) The
first stanza presents an
argument, observation,
or question which the
second stanza responds
to. A Shakespearean
(or English) sonnet
consists of three fourline quatrains and a
concluding two-line
couplet. The final couplet
plays a pivotal role,
presenting a conclusion,
shift, or twist at the end of
the poem.
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Poetry (continued)
Q: Question (Unfamiliar)

H: Heard (Somewhat Familiar)

T: Teach (Very Familiar)

3. The poem you are about to read is “Sonnet XIV” by Elizabeth Barrett
Browning. The poem is also known by its first line: “If thou must love me,
let it be for nought.” Based on this line, predict what you think the poem
will be about.

During Reading
4. As you read the poem, mark the text by highlighting lines or words that
help you understand the poem’s subject or tone.
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2. With a partner or small group, consider your prior knowledge of each of
the terms in your QHT chart and discuss into which of these categories
you would place each one.

Sample Text

My Notes

Sonnet XIV
by Elizabeth Barrett Browning
If thou must love me, let it be for nought			
Except for love’s sake only. Do not say			
‘I love her for her smile—her look—her way		
Of speaking gently,—for a trick of thought		
5

That falls in well with mine, and certes brought		
A sense of pleasant ease on such a day’—		
For these things in themselves, Belovèd, may		
Be changed, or change for thee,—and love, so wrought,
May be unwrought so. Neither love me for		

10 Thine own dear pity’s wiping my cheeks dry,—		
A creature might forget to weep, who bore		
Thy comfort long, and lose thy love thereby!		
But love me for love’s sake, that evermore		
Thou mayst love on, through love’s eternity.		

© 2014 College Board. All rights reserved.

After Reading
5. When you have finished reading, respond to the following questions about
the poem’s Ideas, Structure, and Use of language. in the space provided.
Be prepared to discuss your answers with your classmates.
a. Ideas: What is the subject of the poem? Who is the speaker? What is the
speaker’s attitude, or tone, towards the subject? When and how does
the speaker’s attitude (tone) shift?
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Poetry (continued)

Meter refers to a
pattern of stressed and
unstressed syllables
in a line of poetry. A
metrical foot refers to
a group of two or three
syllables. The number
and placement of the
stressed syllables in each
metrical foot creates a
poem’s rhythm. The most
common metrical foot in
the English language is
the iamb, a two-syllable
metrical foot consisting
of one unstressed
syllable followed by one
stressed syllable. Iambic
pentameter refers to a line
of poetry with five iambic
feet, which would total ten
syllables.

c. Use of Language: What kinds of punctuation and capitalization does
the writer use? How does the writer use imagery such as descriptive
language (connotative diction, sensory detail, vivid verbs), figurative
language (metaphor, simile, allusion), and sound techniques (rhyme,
alliteration) to communicate ideas and create tone?

Check Your Understanding

6. Theme refers to the central idea or message of a poem. A poem’s theme
makes a comment about the subject. What are some possible themes of
“Sonnet XIV”?
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Academic
Vocabulary

b. Structure: How does the poem look on the page? How many stanzas
and lines are there? How long are the lines? Where does the poet
choose to break the lines? How many syllables are in each line? Does
the poem have a consistent rhyme scheme or meter? How do these
decisions help communicate ideas and create tone?

7. How do the various themes work together to add to the complexity of the
poem?

8. Choose one line from the poem and explain how it helps you understand
one or more of the poem’s themes.

Activity 2

Writing a Poem as a Class
WRITING PROMPT: Work with the class to write a Petrarchan sonnet. Be sure
to include:
• Imagery: descriptive and figurative language (for example: hyperbole,
personification, antithesis)
• Sound techniques (for example: rhyme, alliteration, consonance, assonance)
• Poetic elements (for example: rhyme scheme, line breaks, enjambment,
meter)
Refer to the Scoring Guide for this writing task at the end of this workshop to
help you understand where to focus your attention and efforts.

© 2014 College Board. All rights reserved.

Prewriting
1. Reread “Sonnet XIV” and complete the chart that begins on the
following page in order to define and identify figurative language, sound
techniques, poetic elements, and descriptive language that you can apply
to your class-constructed poem.
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Poetry (continued)
Term

Definition

Examples

Figurative
Language
hyperbole
personification
metaphor
antithesis

Sound Techniques
rhyme

alliteration
consonance

Poetic Elements
octave
sestet

enjambment

meter
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assonance

Term

Definition

Examples

Descriptive
Language
vivid verbs

connotative diction
dialogue
sensory detail

2. As a class, brainstorm ideas for the class-constructed Petrarchan sonnet,
and create a list of possible subjects.
3. Work with your class to make a plan for your poem’s ideas, structure, and
use of language by answering the following questions:
	Ideas: What will be the subject of our poem? Who will be the speaker? What
will be the speaker’s relation to the subject? What tone do we want to create?
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Structure: How will we follow the structure of a Petrarchan sonnet? What
will our rhyme scheme be? What argument or question will we pose in the
octave, and how will we respond to it in the sestet?
Use of Language: How will we include sound techniques, as well as
imagery (descriptive and figurative language)?

Drafting the Poem
4. Free write to generate ideas, lines, or stanzas to contribute to the class poem.
5. Working with your teacher and classmates, create a draft by selecting and
rearranging lines contributed by individual students. Make a copy of the
draft on a separate page.

Check Your Understanding

After you have completed this process, read over the poem that your class
has created. Refer to the Scoring Guide to help determine how well the poem
meets the criteria for this assignment. Next, consider the following:
• What is the subject and theme of our class poem? What should the title be?
• Who is the speaker, and what is the speaker’s tone? Does it shift? How?
• What is the structure of our poem? How did we use poetic elements such as
stanzas, line breaks, and enjambment to create this structure?
• How did we use sound in our poem? What was our rhyme scheme and meter?
• Did we use consistent and purposeful punctuation and capitalization?
• How did we use imagery (including figurative language) to communicate
ideas and tone?
Writing Workshop 8 • Poetry
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Poetry (continued)
Revising for Language and Writer’s Craft
Academic
Vocabulary
Antithesis is a figure
of speech in which an
opposition or contrast
of ideas is expressed by
parallelism of words that
are the opposites of, or
strongly contrasted with,
each other. Hyperbole
refers to exaggeration
used to suggest strong
emotion.

Figurative language: Poets and other writers use figurative language in
order to convey tone and theme. Consider how Browning uses antithesis and
hyperbole for effect in the second half of “Sonnet XIV.”
Be changed, or change for thee,—and love, so wrought,
May be unwrought so. Neither love me for
Thine own dear pity’s wiping my cheeks dry,—
A creature might forget to weep, who bore
Thy comfort long, and lose thy love thereby!
But love me for love’s sake, that evermore
Thou mayst love on, through love’s eternity.

6. This stanza begins with two back-to-back examples of antithesis. The first
is the idea that the speaker’s characteristics described in earlier lines—
her smile, her look, her manner of speaking—may “Be changed, or change
for thee.” What is the difference between “be changed” and “change for
thee”? What does this antithesis reveal about the speaker’s concerns?

8. Rewrite at least one line or group of lines from the class poem to add
antithesis or hyperbole, and then share your proposed revision with the class.

Editing
9. After presenting your revisions to the class and hearing the suggested
revisions of others, it’s time to polish the final draft of the poem by
editing for mistakes. In addition to checking that you have consistent and
purposeful capitalization and punctuation, read the poem out loud to a
partner to make sure the lines make sense. Make any necessary revisions.
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7. The second stanza also contains hyperbole in the last lines. How is the
speaker exaggerating? What effect does the hyperbole have?

Activity 3

Writing a Poem with Peers
WRITING PROMPT: Work with a partner or small group to transform the classconstructed Petrarchan sonnet into a Shakespearean sonnet. Be sure to include:
• Imagery: descriptive and figurative language (for example: hyperbole,
personification, antithesis)
• Sound techniques (for example: rhyme, alliteration, consonance, assonance)
• Poetic elements (for example: rhyme scheme, line breaks, enjambment, meter)
Refer to the Scoring Guide for this writing task to help you understand where
to focus your attention and efforts.

Prewriting
1. The poem you are about to read is “Sonnet LXXIII” by William Shakespeare.
Note especially the differences in the rhyme schemes of the Petrarchan and
Shakespearean sonnets, which mirror differences in the structure.
2. As you read the poem, mark the text by highlighting lines or words that
help you understand the poem’s subject or tone.

Sample Text

Sonnet LXXIII

My Notes
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by William Shakespeare
That time of year thou mayst in me behold
When yellow leaves, or none, or few, do hang
Upon those boughs which shake against the cold,
Bare ruin’d choirs, where late the sweet birds sang.
5

In me thou seest the twilight of such day
As after sunset fadeth in the west,
Which by and by black night doth take away,
Death’s second self, that seals up all in rest.
In me thou see’st the glowing of such fire

10 That on the ashes of his youth doth lie,
As the death-bed whereon it must expire
Consumed with that which it was nourish’d by.
This thou perceivest, which makes thy love more strong,
To love that well which thou must leave ere long.
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Poetry (continued)
3. In the space below, create a graphic organizer (such as a Venn diagram)
to examine the similarities and differences between a Petrarchan and a
Shakespearean sonnet. Include terms from the chart in Activity 2 in which
you examined figurative language, sound techniques, poetic elements,
and descriptive language.

Drafting
4. Work with your partner or group to make a plan for your poem’s ideas,
structure, and use of language by answering the following questions:
	Ideas: What is the subject of our poem? Who is the speaker? What tone do
we want to create? How and when will our tone shift? How can we use the
class poem as inspiration, but still make the new poem original? How can
we include new content that will meet our form and purpose?
Structure: How will our structure change when we transform the poem
into a Shakespearean sonnet? How will the change in structure affect
our poem’s meaning? For instance, how can the couplet be used most
effectively? What resolution, shift, or twist can we make at the end to
create a strong closing couplet?
Use of Language: How will we use imagery (descriptive and figurative
language), and sound techniques to convey tone and theme? How can we
include purposeful and consistent use of punctuation and capitalization?
5. Free write to generate ideas or lines to contribute to the poem.

Peer Review
7. You will evaluate and provide feedback for another group’s poem based
on criteria from the Scoring Guide. Another group will review the work
your group has done. Use the Poem Revision Checklist on the following
page to guide your peer review.
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6. Working with your partner or group, create a draft by selecting and
rearranging lines from each of your free writes. Make a copy of the draft
on a separate page.

Poem Revision Checklist
Ideas

• Does the poem have a title?
• Is the subject clear and appropriate?
• Does the poem establish a speaker?
• Does the poem convey a particular tone?
• Does the tone shift?
• Does the poem convey a theme (a central message, insight, or
observation about life)?

Structure

• Does the poem follow the rhyme scheme of a Shakespearean sonnet?
• Does the overall structure appear intentional for effect?
• Do the line breaks appear thoughtful and logical?
• Does the poem use enjambment to enhance meaning?

Use of Language

• What examples of descriptive language (such as connotative diction and
vivid verbs) can you find in the poem?
• What examples of figurative language (such as metaphor and
personification) can you find?
• What examples of sound techniques (such as alliteration, repetition, or
rhyme) can you find?
• Is the capitalization and punctuation consistent and purposeful?

Revising/Editing
8. After rereading your group’s draft, discuss these strategies for revision:
Adding: How can we communicate our tone and theme more effectively by
adding descriptive language, figurative language, and sound techniques?
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Consider adding language that uses hyperbole or antithesis.
Rearranging: What revisions should be made to rearrange the structure of
our sonnet? Where can we use enjambment for effect or emphasis?
Deleting: Are there any words or lines that do not contribute to our
meaning or tone?
Editing: Are there mistakes in conventions that should be corrected?
Activity 4

Independent Writing
WRITING PROMPT: Write a Petrarchan or Shakespearean sonnet on a topic of
your choice. Be sure to include:
• Imagery: descriptive and figurative language (for example: hyperbole,
personification, antithesis)
• Sound techniques (for example: rhyme, alliteration, consonance, assonance)
• Poetic elements (for example: rhyme scheme, line breaks, enjambment,
meter)
Refer to the Scoring Guide for this writing task on the following page to help
you understand where to focus your attention and efforts.
Writing Workshop 8 • Poetry
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Poetry (continued)
SCORING GUIDE
Exemplary

Proficient

Ideas

The poem
• presents a subject
clearly and carefully
• conveys a consistent
speaker with a
complex tone that
shifts as the poem
unfolds
• reveals an insightful
theme based on
reflection, personal
experiences, or
observations

The poem
• presents an
appropriate subject
• conveys a consistent
speaker with a clear
tone
• reveals a theme
based on reflection,
personal experiences,
or observations

Structure

The poem
The poem
• uses the sonnet
• uses the sonnet
structure (Petrarchan
structure (Petrarchan
or Shakespearean) to
or Shakespearean)
enhance ideas
• uses poetic elements
• uses poetic elements
such as line breaks,
such as line breaks,
rhyme scheme,
rhyme scheme, meter,
meter, and/or
enjambment for
and/or enjambment
effect
with sophistication for
effect

Use of
Language

The poem
• uses imagery
(descriptive and
figurative language)
with sophistication
for effect
• uses sound
techniques skillfully
to enhance tone and
theme
• uses consistent
and purposeful
capitalization and
punctuation

The poem
• uses imagery
(descriptive and
figurative language)
for effect
• uses sound
techniques to
enhance tone and/or
theme
• uses consistent
capitalization and
punctuation
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Emerging

Incomplete

The poem
The poem
• lacks an appropriate
• presents an
subject
unfocused and/or
minimally developed • fails to convey a
speaker, tone, or
subject
theme
• conveys an unclear
or undeveloped
speaker, tone, and/or
theme
• does not have a
consistent firstperson point of view

The poem
• does not fully
conform to the
sonnet structure
• uses limited poetic
elements such as
line breaks, rhyme
scheme, meter, and/
or enjambment

The poem
• does not follow the
sonnet structure and
uses minimal poetic
elements such as
line breaks, rhyme
scheme, meter, and/
or enjambment

The poem
The poem
• uses minimal or
• fails to use
undeveloped imagery
appropriate imagery
(descriptive and
(descriptive and
figurative language),
figurative language),
and/or sound
and/or sound
techniques
techniques
• uses capitalization
• uses capitalization
and punctuation
and punctuation
incorrectly and
inconsistently or not
without purpose
purposefully

© 2014 College Board. All rights reserved.

Scoring
Criteria

